Ⅰ. Introduction
Over the past two decades, extensive reading (ER) has proven itself to be a valuable addition to second and foreign language teachers' instructional repertoires.
Early work explored the effect of ER on elementary school students' L2 development. Researchers reported that ER did in fact support the growth in vocabulary and language proficiency (Elley & Mangubhai, 1983) as well as L2 literacy development (Hafiz & Tudor, 1989) .
Later studies began to establish connections between ER and those variables for other types of second and foreign language learners. Findings have been that ER is an effective intervention to support L2 vocabulary (Horst, 2005; Pigada & Schmitt, 2006) , grammar development (Mason, 2007; Rodrigo, 2006) , and L2 reading growth (Jeon & Day, 2016; Krashen, 2011) .
In addition to reading proficiency, researchers are beginning to pay more attention to the impact of ER on other affective variables associated with second and foreign language learning. Research on EFL university students and adult learners in a wide variety of contexts Although some investigation has occurred into the effects of ER and other classroom activities on students' L2 development and attitudes, a number of questions remain. In particular, the relationship between ER and less formal book discussion formats than literature circles and learners' L2 reading attitude development has not been scrutinized yet. Literature circles tend to be considerably more structured than the type of post-reading discussion activity being investigated here so this rather unique post-ER discussion type seems to warrant its own study. Furthermore, while several researchers have recommended the use of this types of discussion as a follow up to ER (Bamford, Day, & Rodrigo, 2004; Cameron, 2015; Jacobs & Farrell, 2012) , it does not appear that much research has been done on its influence on language development or learner affect.
